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Contextual Statement
First, I will explain my interest in this issue. I have served as the site coordinator of the Learning Center (One Stop Tutor Shop) since 2005. I was hired, in part, for my ability to tutor (and train tutors) in multiple subjects. I have an M.A. in Adult Language Acquisition and TESOL Certification. In my graduate studies, I taught all of the levels of ESL Writing and the Content Based Instructional (bridge) course for Introduction to Linguistics. I have taught in two tutoring programs that specialize in ESL services: West High’s Family Literacy Center and the Guadalupe Schools. I have taught Writing and English at SLCC since 2002 and was instrumental in the original development of the Reading Center and the current One Stop Tutor Shop. 
My original agenda for South City Campus Learning Center was to expand the scope of services for students in the areas of Reading, Writing and ESL. First, I did so by increasing the access to ESL and Writing tutoring. I was the only person on campus full-time that tutored all of the subjects related to literacy, though the SWC did have a presence, too. I continued to tutor ESL, writing and reading until we collaborated to gain space and resources for the Reading Center. 
Later, I co-wrote the proposal to redesign the space and formally create a Student Writing Center, an ESL Lab, and the Reading Center all within the same integrated space and connected geographically with Math and Focused Tutoring. I fully support the integration of tutoring programs in a space such as this because it serves the students.
Now, as the Learning Center Programs are being redesigned (separated and redistributed), it only makes sense to redistribute the human resources to their appropriate disciplines. My experience and background in the Student Writing Center, teaching Writing, and teaching English and ESL, makes my skills as a tutoring coordinator much more appropriate in an area of English literacy, and specifically transitional literacy. 
Following is a concept outline for an English Tutoring Program appropriate to the needs at South City Campus. This program is designed in collaboration with the English Department participation from the Student Writing Center and South City Campus faculty in Reading and ESL.


Mission: SLCC English Language tutoring program at South City Campus (title TBD) works to scaffold and support SLCC students to develop motivation, active engagement and independence in the process of developing English language skills by providing assistance programs and peer tutoring programs that develop comprehensive English language skills, academic professionalism, leadership and self-confidence for peers: both tutor and tutees. 

The Program provides:
· Support from faculty, staff, community volunteers, and peer tutors to progress within English coursework placements at the college;
· Just-in-time tutoring for academic English language skills that are “behind” academic placements;
· Language proficiency development for non-native English speakers; and 
· Continuing development of all students in mastery of reading and writing skills, critical thinking, and cultural awareness.

Current situation: The One Stop Tutor Shop at South City Campus already combines Reading, Writing, and ESL in one room. Since the separation from the Learning Center, all but the SWC programs have diminished. No ESL or Reading services exist. This rolls back all of the progress made at South City Campus in at least two areas: Reading and ESL. Having them in the same space does provide benefits, if they have proper support. A joint configuration allows us to experiment with the ways that the content of these programs already overlaps. 

Problem: Academic support for students in their current coursework, supplying assistance to their current English language, reading and writing skills, is always appropriate. The bulk of an English drop-in and appointment-based peer tutoring program can be designed around this agenda. However, there are holes in this approach that do not address the larger theoretical standards about language skill development for over two-thirds of the students that receive tutoring: students that are not native speakers of English. 

When viewed from the classroom experience, students that are still acquiring English proficiency as non-native speakers are frequently “behind” by the standards of their instructors. Even very adept readers and writers will continue to struggle to listen to lectures, take effective notes, and participate in discussions. 

These requisite skills affect academic performance as much as reading and writing. Social and academic pressures to acquire native-like competency are strong, and often misguided by the perception that this can be done on one or two years of “schooling.” Language acquisition theory strongly opposes this notion. It requires up to ten years of daily self-directed, motivated, independent focus to become proficient in a new language.

Reading and writing tutoring alone may not address the larger issue of supporting a student through acquisition processes. Once the student has passed through a level of English or ESL course, they may have left behind the resources needed to continue language acquisition in specific areas when, in fact, they still require acquisition-specific strategies.

Note that those who need such support are not only English language learners. These acquisition requirements are not exclusive to entirely non-native speakers; this also can benefit native speakers with emerging Standard English language skills like: “Generation 1.5” students, speakers of non-standard dialects, and multi-lingual or multi-dialectal English speakers that South City Campus serves, with our proximity to Salt Lake City metropolitan area. 

Additionally, these varying levels of language proficiency co-exist in classrooms throughout the college and at all levels of coursework. An additional focus on acquisition methodology within an English tutoring program addresses the two-thirds of our students seeking assistance that have self-identified as non-native English speakers, many of whom have limited proficiency. Lacking any attention toward these tutoring needs constitutes a failure to provide access to a fundamental skill for education. I propose the schema. 

Language Skill Areas

The following table illustrates potential categories service that could be addressed in a language program. They correlate with the four language skills: reading, writing, speaking and listening. 

Note: The Student Writing Center (SWC) already addresses the following skill areas for writing and provides most of the listed (and more) services listed.  Potential additions to Writing services that are consistent with attention to language acquisition are listed in blue.
	
	Reading
	Writing 
	ESL (esp. speaking and listening)

	Skill Areas
	Critical thinking
Vocabulary
Comprehension
Etc.


	Critical thinking
Rhetorical thinking
L1- transference issues
Conventions of writing
Citation
Research
Etc.
	English for life skills (BICS)
English for Academic purposes
(CALP)
Redundant grammar (e.g. agreement, regular forms)
Non-redundant grammar (e.g.  sight words, irregular forms)

	
Service Structure 
The following table shows the scope of services we might provide, after a period of development, in a language tutoring program.  

	
	Reading
	Writing
	ESL (esp. speaking and listening)

	
	Drop-in Services

	Access Zones
	Homework help
Questions about reading 
Group study
Computer use
	Essay help 
Questions about grammar
Group study
Computer use
	Homework help
Questions about language use/ vocabulary /grammar/culture
Conversation practice
Group study
Computer use

	
	Appointment and Referred Services

	
	Skills modules
Module testing
Merrit Program
Speed Reading Program
Elected assessment

	Skills modules
Module testing
Intensive writing assistance
Essay help 
Prewriting assistance
Writing Process practice
	Skills modules
Module testing
Informal Testing
Content support/language scaffolding for content courses
Ellis program


	
	Workshops and Outreach

	
	Book clubs
Workshops: main idea, inference, text book interpretation, classroom support, etc.
	Writing peer groups 
Participate in publications (Folio), etc. 
Workshops: grammar, writing topics, strategy, etc.
	Conversation groups
Workshops: agreement, mnemonics for vocabulary, phonetics/pronunciation, etc.




Staffing
Coordinator: This type of center requires a full time coordinator to manage the space, scheduling, budgeting, marketing, reporting, data collection, expansion, programming, etc. I propose that my salary, travel budget, productivity equipment (computer, iPad, etc.) and funding associated with my position be shifted from the Learning Centers to the English Department to coordinate this program as a re-evaluation of the One Stop Tutor Shop and its current offerings. A job description, revised from my current position, is available to detail that position.
Faculty involvement: faculty support is a proven way to ensure successful tutoring. What the center does must be representative of the faculty’s pedagogical aims. Faculty should be actively involved in center design and ongoing operations. Especially important is their involvement in the development of skills modules and maintaining responsiveness within the center by keeping it current with curricular changes.

Adjunct Faculty: Adjunct faculty can be offered paid tutoring positions within the center, providing consistency between classroom and tutoring experiences.

Peer Tutors: Paid and volunteer peer tutors are generally the staple of tutoring operations within the college. Work study recipients are also an excellent resource. Service courses are an opportunity to complete a circuit within the college experience. By using service learning students to complete the tutoring staff, there are opportunities to create relationships among peers, complete a class requirement, and develop students from two learning communities.

Community Volunteers: Local volunteer programs, VISTA volunteers, and Literacy Volunteers of America may show interest in supporting a comprehensive tutoring language program like this.





